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A Study on Theories and Procedures for English Extensive Reading (1st Report)
—History of Reading Theory and Independent Readers—

YOSHINO Yasuko

Reading in language teaching is by far the most important of four skills though the current focus is
on listening and speaking. Reading is both thinking process and productive activity. It is more
than just receiving meaning in a literal sense. It involves bringing a greater thinking ability or
cognitive effort. In Japan, English instruction at high school and college level usually employs the
‘intensive reading procedure’. The ‘extensive reading procedure,’ on the other hand, has attracted
comparatively little research interest. This paper reviews the history of reading theory and the
literature on development stages, compares intensive reading with extensive reading, and discusses

independent readers.
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IEPREOL>TH, TEHETFEL OETREL, £
ICEPN TV INEOHESES 2RI S BFT
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2—1 RrL7YTRE (RERRE)
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FERk & T ATENUERF DS E B R(learning theories) (DR
ReedboTHS.

Massaro(1975), Laberge and Samuels(1974), Mack
-worth(1972)72 E7R b A7 v TEEDET LD H DN, £
NEOFTHELRIMNLAT v 75 L0VET AN
Gough(197T= X% 13840 1 #f5E5 /1 one second of
reading modeD) CH 5. ZOEF/MIENE, 1EIOB#KR
DETETH 15 725 20 DXFEFEADRHIFEH S
D, ZIDOIFRREN 1 FT oA~ EHEITTD.
XFFINGEL LGRS A720IE, ETHFREHRS
n, WICERSRBEENDE. Zhi—iEprimary
memory)iZ#E X b5, XOBEEEE Merlin &4 5 (EE
HEREIZ L > TThoh, BESN 30T PWSGWTAU(the
Place Where Sentence Go When They Are Understood)
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2—-2 b NB (RS ERAY)
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T FE N (reader-driven) DEF L TH B.
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FICEREEXAEEL LT T4 v 7R ELZATY
%. Smith [2&d&, V—F 1 7OMHER, &I

(purposeful) T, BIRK (selective) Th Y, HfE
IZESHOT, FHIAY (anticipatory) T#H2. Smith
IZEAUE, TR (visual information) & 3
EEH (non-visual Information) 18 CIThiL 543, FEHR
HIFH (EAERD Ao E, CEERE VO RER
BRI HESVDEE Y, BRERREIIZ-T

B

LE 5. 728, Smith b, XFAOLELZREA L TEREE
I H7mERE, FENPOEEEREMIES 0t X
EROTND,

Coady(19791% Goodman @ [FEADLEBEEFET
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ERELE. FOERTAEREHEZIEENED

(conceptual abilities ) , # = %18k ( background
knowledge), EFEXUEA N7 7 2— (process strategies)
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EECHEMIZH D, —F, LVBELHRAFIL VM
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ERARETEHEL, 77X X N"OWNEELTHIL, FEEAT
B8 RB.

2—3 HHEEALE (interactive model)

MEEAET UL, RhLT v 7L by 7YV ORH
PELABEETALCT, BB bLDO L LT
Rumelhart(1977)43&%1f 515, Rumelhart iE 1384 & 1%
HMELBECLHVFRMUBETHLH D) £FH. HEIZE
THEA T AR RETEUE (visual information
store: VIIZAEN 2 &, FEMHER (feature
extraction device) I HOHEFBEOEE/RIHKNE S EH
L, ¥ —#BMEE (pattern synthesizer) ~%5. %
T CRASIRHEEE A R ADERIZ, FHFELRT LR
TWHEF, #iE, B BRI ORI OFR
Pt Eh, FROFESHRIN, THFR ORI TD
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BRI TE—RIzRY, RRUERT LB
DEY, KROSHELMWER 5T V— L EROEFELER
k5T C—AHEIZBE LA - T3,

Rumelhart(1980)i3 A —~HER & HifRETT /VITHAHA
ATHBAL TS, AF—v &gk - aamiko
LEThHDH. IOAF—VERRIL DL [FARD Z &
EH LFEAFEOTITH Y, FAUIRAFILERCEE
TRLEDIZTATHEE T 7 A FOFERDD VD
(reading is seen as a contract between author and
reader in which the reader uses prior knowledge and
clues from the text to construct meaning) 72¥ R L&
Hha, DFEY, AR LITT 7 A FOEZDFRHD
IZE > THAFNRADOFFOAF—< (FeATHRR) LI
BZL, TOAX—<ZEINCA b— U — 2 BHEE

(reconstruction) §%Z & ThHAH. ZOBHEEINTY
OHRT 7 A FOEX HEREBETIE, FAFILTOT
JANEERCEI LIRS, ZOTBERIIEWT,
BEROT- DI S RARRONBE A X —< &, 57
5 7R, BECETARRA X~ HEELREE 2R
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Stanovich (1980) IIFEEA/EMAMHTEET /L interactive
compensatory mode) #@FE L, FeAD—DdDEFECERE
IZ85RM B B L AMOTBROEN - OB RE A 5T 5,

EVIIH UWES R EEERET /UM oFD,

HEESEMOMFEL I LT, FEORSFERFEENTRE
L QW5 %8 D - DITiMhD 2 w5 T P—|ZKE
THDTHB.
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THHEMERET NV ERER LT ZOEFNCHRAFL, B
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i@*@%ﬁ‘ik BELTWKDOTHS. &bi, ThZh

FAEOREE 5%, LANIFRAIET R b &~
6 XEBRL T ERFAIN WS, POSTENERE
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S>TNBDTHB.

3. REBREMOHT-RAF

3—-1 RADEERE
AR, FHLN) OIMEARILEECHY, e 0FE
BRISCTERTHZ LRI CTH D
Wilga M. Rivers( 1995) ix, &k ® 6 B ¥ %
Developmental Stages & L T35,
i. Introduction to Reading
B Loz X o 8dsis L Eigs
SERBOERPENENESICE SO TETRR
ShTWaZ eiciEh K.
FLXFORBOOE 8 sS4 5.
ii . Familiarization
TLROI-FERE, WXT, RpD
ﬁ%%éﬁé
BEWEbor-—As
PHDHEIWEEES.
iii. Acquiring Reading Techniques
27t R R OISE DY L 1T SH 5.
HELDOFHHY 2 REL ROTHTHEEALET
»5.
ZOBFEROBENT, BRI FHET 3 HE0E X
i, BEREL VEPEO LOFEEBE i<
IRShibOIZT 5,
iv. Practice
W BT OREDO TICEEET & & bITHED TV
<HE
EH—AERBADEN > THLSOEEH 1T
T O

v. Expansion

BrkEs| &Y

(meaningful mouthfuls) 75>
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ERENB oMY E— ANIHTED Z EREHRFENS.
BADOBEROTOIZEDEEBEE D LV 5 BENE
Thhd &, ZOEEBNECEFRORE LT
TV ThHB. BHDONTHEA, BHDBATR
HNERBOTAN E R LA LW HRBEBRE LR
HLiZRoTERIITES LE S & LTHLHEHRZ
ThB.
vi. Autonomy

BHIHRH5A T, BIER Lo TARSMHEE HHVIX
FRERIZEY, FEALHELTIK ZEH7RL,
B0 LI LERDT-DIZFD 5.

LU EDFARD 6 BEREDO T, $FICE 4 R O#E
(PracticelZEE% H TRV ERD . BFR3, #EnE,
bOEHHA LY, BECEANOMRELIIASES12D
DEFELEHT-25. Fi, BELIEVE-VTIEDOEE
D& 280 bIRIE L, EERIEETHH. Ll
EREMOBESED DI, HTLT, LHENEETH
B, TAMDIHTIERL, BAHBIEEDITAT-DIZER
e, LV HAESRIZTHADLEETHS.

3—2 EHIRATF

[E6H) LI [HAEECEER LT,
ETDEELRS>TEEIT B S E D LOIZ L > TEH
NoHDTRL, BOOMB MBI TTI &F. ) (A
B3 ThDH. 0V, BABEOESOHBIIE ST
TEILE D LTDETHD. EHMRRATFLIL, ST
DFLMEY T2, B OB LADT-DIZANERE CEBEC L
ERBRLEDDERAFTHSD. LS (30 IHEA
HIZ2TEE 20T, BHOEBTHY 5 & LiThid, o
L72v LasL, Bk BLEETE, ZEHLES L)
B SIT 07012, BEMOKRE 12BN D. Hk - 475
OPECHF=DIZIE, LV, KM OEh HE Ai
FHUEIRBR, < R IELIZb0R0, IBREBLLATE L
DIOIE, Tah7ph Bk - &?@ DA U2V, ARk
DIERMEIZHY, 3ol LITXY, A6 HD5RRE 5
L, EBELTHI LN, BRI R/N%. LT &
AZBEFEE LD, BONDEATHE L —BHEE L1-Y,
BETITHYI AR L7 0, # Ty o 74380
VT 2BEREL THRAFNEBATHS.

4. SHEEMROXL

%3t (extensive reading) IX, #AN ERASDOANEHURIZ
BEPREOL->TH, TERFTEL OETHEL, +
ZIZEPN TV D NADHEERE S 2 R < BT 53
HFT, BIEOERIAERIZE LD, —F, £ 0%
EORETITOW TVWA DL, #5355 (intensive reading)
T, BEIOEDL LIz, EBFEAED, ML =3
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FCERTAHAS T, BOILTELD@EY Ths.
Fitidr 238 L ORI

Extensive
LEARNING Leaner-centered
STYLE
SETTING In or out of class or both
CLASS GOAL Reading fluency
PURPOSE General understanding
Getting information
Main idea
Pleasure
FOCUS Meaning
LEVEL Easy
AOMOUT Alot
SPEED Fast and Fluency
METHOD Finishing optional
Little or no dictionary use
FOLLOW UP Few tasks
Intensive
LEARNING Teacher-centered
STYLE
SETTING In class
CLASS GOAL Reading accuracy
PURPOSE Language study
Translation
Every detail
Answering Questions
FOCUS Language
LEVEL Often difficult
AMOUNT Not much
SPEED Slow
METHOD Must finish
Dictionary use
FOLLOW UP Many exercises

( Roberta Welch,1997 and Day& Bamford, 1998)
FEROFEOFT T, %59T Learner-centered T, FK

HEEAL, £ EA
BRI O ARE RS 5.

B agpds)

i

WHEL FeA, HRe
SRl A SR iU R e

<L, BAITHLEENTDAIDIELW) BEEX LT
hWaEmEHT L2 5.
BREOENOLEFAILETHD. e LE0E

B, B BISEON &N, HRO input &5 X, &
RRENEED T RN R P E LERDD.

FEE « EREERIE DA T OFF A EA TR T,
LUFDXSIomashs.
A IASTR/4 - ti: -

VBT D E, PEEFH

9~—U%y, EREEITN1 38—V, 6faET
ty, 915 T_X—VHI LR bigu,
BoF
New Horizon 1 11778
New Horizon II 2511 78
New Horizon I 3068 &
a & 6756 35

&K
Unicorn I 11968 &
Unicorn I 23009 78
Reader 16089 &
a & 51066 35

(BB E S EON
pp.33-36)

Kyoto Reading Research Project (19981 J i, #4358
I 86003F + #HEEND 118003+ Y—F 427 13100
5B GFF 33500 B EWVTHIUIZLTHA 0,

S. D. Krashen ® A > 7 v bR (the input
hypothesis) 12T, [H—SELE_SEEMHT,
NN EBEEET HHEET—D2, FIUBRETRE R
7+ I (comprehensible input) #ZI7WAZ L1 &H Y,
YEEEEIY, BERTREI A Ty NESATEACE XD
LLBRETHD.

A 2 B2 %< L, HE~DIRFELROTEIE
1%, ERED=—XT8 o1, KEOERZESHIC
BfRCEDEFEMRDAT v 7 L2 BITTThB.

7E) (1996) [BNFEREHE] S A%

5. &{THR

LETIE_ERBEE L L TIThh 7o extensive
reading DHFER 18 DAT = J —ZHF 12 b OB, KD &
¥V THhb. (Jacobs, Renandya &Bamford,2000)

1 Adapting text

L2 FIZEEE L-7 %A MIBET A58
2 Affect
Reading |2 DRBECEIRIZ 5 X DR
3 Class readers
HENTRILT ¥R Me2fThts, BENTEE
FEORR LI AERERTIZBELH ) *a 7A2: )
R RS B AT
4  Comprehensive
Krashen O#5g & ORFE-31T input hypothesis
5 Grammar
SCEREN OBS L BT BRI
6 How to
& F &%72 extensive reading 71277 AIZBET 5
e
7 Learning autonomy
FETH LA C, FEES B IHNCTRD 5 & 3508
8 L2 Learning
B~ SFEFBNTRIT B extensive reading DE-Si)
9 Reading ability
Extensive reading 755 _SREOFIE N E X DR
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10 Reading for academic purposes
Extensive reading 738 — E38IZ L HFITIFEIC S
7
11 Read'mg materials
Extensive reading |2/ SN 2 BB BT D HI%E
12 Language learner literature
Extensive reading M3 FEEIZE 2 5 MR 5
13 Student-made reading materials
FABHD reading DR HAERT 5 Z LIZBT5
i
14 Socio-cultural issues
Extensive reading & #-23HLAIRIRR
15 Student-student collaboration

FEERLTOFRMEL T
16 Vocabulary

Extensive reading & 3E8B150OBHR
17 Writing

Extensive reading 7% writing |24 % 55
18 Young learners

FEDE O FEEOEA D extensive reading
LALD72753Ch, 12 O Language learner literature 12
BREHTTERELR.
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BRBEZ1996) Ry —F 4 <5V [BRNESER cognition’ Theoretical  jssues in reading
Bl 8 AS WEEHHIK comprehension
FIRMETE(2002) [EGBEOEE Z LIF LD Lidid izl
ESL
Report Population/community Resultant gains in
Elley&Mangubhai(1983) ESLiprimary;Fiji Reading, listening,writing,
General proficiency
Janopoulos(1986) ESL; university; USA Writing proficiency
Hafiz&Tudor (1989) ESL;adolescents; UK Reading proficiency
Positive affect,
General Linguistic competence
including writing
Slight, nonsignificant increase
in vocabulary base
Pitts et al.(1989) ESL; Adults; USA Vocabulary
Pilgreen&Krashen(1993) ESL; Adults; USA Reading---positive affect
Cho & Krashen(1994) ESL; adults; USA Reading proficiency,
Vocabulary, positive affect,
Oral skills
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Report Population/community Resultant gans in

Robb&Sussur (1989) EFL; university; Japan Reading---positive affect

Hafiz&Tudor(1990) EFL; primary; Pakistan Vocabulary base, writing

Elley(1991) EFL; primary; Singapore Reading proficiency,
Positive affect

Lai(1993) EFL; secondary; Hong Kong Reading proficiency,
Vocabulary

&4 (1994) EFL; secondary; Japan English proficiency

A (1996) EFL; secondary; Japan English proficiency, reading,

writing---positive affect
Mason&Krashen (1997) EFL; university; Japan Reading, writing---positive affect
B (1997) EFL; secondary; Japan Reading---positive affect




